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The Arrival
KS 3&4 Drama Scheme of Work using as a starting point, the graphic novel The Arrival by Sean Tan (ISBN 0-7344-0694-0) 

	Learning Context : 

The Arrival
Images from The Arrival can be used as starting points for developing a sustained drama which will offer students opportunities to engage with some of the political, social and economic issues which cause people to take enormous risks in moving away from their homelands. 

The Scheme

Using imagined and non-specific national boundaries and cultures and a wide range of drama strategies, the scheme can help students develop understandings of the migrant experience and reflect also on the ways in which existing communities respond to new arrivals.

Possible learning objectives:

· To learn why people migrate and its impact on families

· To learn to interpret visual clues in a range of ways 

· To learn that decisions influence outcomes 

· To understand the way objects can become significant as symbols 

· To consider the ways in which we can help migrants to integrate and feel a sense of new community belonging 



	Resources

· CD player

· The Arrival by Sean Tan, ISBN 0-7344-0694-0
· Piano / CD? drum
· Key objects (suitcase, hat, child’s hat, paper bird, cracked teapot, family photo, child’s drawing)

· writing paper 
· drawing paper

· crayons


	Drama Strategy
	Teacher Guidance

	Part 1:  Leaving

	1.Whole group discussion / ideas sharing
	Key question: Why do people leave their homes and people they love?  

Gather ideas through discussion.  Gather them on flipchart and use them as cues for the following “Move if…” activity.

	2. Move if…
	Students are asked to stand in a space and then offered the following options. ‘If the statement applies to you then please move to another place in the room.’ This is a simple and safe way of building personal engagement with the notion of change and migration
Move if…
· You have ever moved house

· You have ever left behind someone you love

· You have been in a country where you don’t understand the writing 

· You have been in a country where you don’t understand the language

· You have ever been unsure whether you have a bed or not for the night

· You have ever left possessions behind you that you would rather have been able to take

· You have ever been treated with suspicion

· You have ever felt like an outsider

	3. ‘Move if’ into performance (dance)


	Set class into groups of three. Ask each group to choose one of the ‘move ifs’

Each member of the group choose a mimed upper body gesture which describes how ‘you’ felt gesture 

Create a repeated movement sequence based on these three gestures

Rehearse first to drum beat then music. Perform

	4. Introduction of picture Page 3 The Arrival. (Mother and Father closing suitcase)
‘I wonder’ exercise
	Ask class ‘what are you wondering about in this picture?’  Responses need to start ritualistically with ‘I wonder…‘ These responses can be categorised e.g. character, setting, plot.

	5. Teacher in role 
	Take on the role of either the father or the mother. Explain that the father is about to leave the family home. He/she will answer questions but stress that time is very short. The purpose of the role is to impart information and launch narrative but also to raise tension and develop engagement with the drama. The whole group as selves have an opportunity to question the woman and the man. What needs to come out of the questioning is that :
a. It is he the father who is leaving
b. He doesn’t want to go
c. They are both worried about the effect his absence will have on the child
d. Things are very hard for them right now but they won’t discuss details. The father is going to find a better place for them to live and later bring them to join him
e. They love each other very much and are frightened by the thought of being separated
f. They have no idea when they will see each other again
Give the characters names if asked

	6. Still image. freeze frame 
	In groups of about 4 create a still image that has the man in it. The images need to show the man doing something very ordinary in his daily life. The image may depict other characters or just the man alone.  

	7. Small group playmaking/
	Ask the groups to bring their image to life and show a key moment which contributed to the man’s decision to leave his home, wife and child. The scene will finish as a freeze frame.

	8. Performance Carousel
	The scenes can then be performed in sequence perhaps to the accompaniment of music.

	9. Class discussion
	What are we seeing here? What are the reasons which cause people to leave their countries and seek a new life elsewhere?

	10. Symbolisation #1
	Examine the images on pages 1, 2 and 4 in ‘The arrival’.

	11. Discussion 
	How has the writer used objects to help him tell us about these people and their story? E.g. ‘what does the child’s drawing tell us about this family?’

	12. Talking Objects
	This strategy requires students to imagine that objects have intelligence, perception and powers of speech. The objects don’t pass judgement but they notice things. If your group is doing this for the first time it’s a good idea for teacher to take on the first object as man exemplar to the group. E.g. ‘For the next two minutes I’m going to be the clock on the shelf. You can ask me any questions you like and I’ll do my best to answer’ Six members of the group are asked to take on the role of one of six key objects depicted in on these pages (e.g. Suitcase, child’s drawing, origami bird, father’s hat, child’s hat, family photo). Other group members as selves can ask ‘the objects’ questions.

	13. Symbolisation # 2
	Here we need introduce the actual objects. Having seen the objects in the book and then ‘spoken’ to them in role the introduction of real-life similar-looking objects can be very powerful. The whole class is split into six groups and each group given an object.

	14. Devising briefs 
	Groups are asked to create:  

a. a short movement ( mime  or dance no speaking) piece about the father’s imminent departure which must feature their given object

b. an improvisation using dialogue which shows the moment of departure and which also features the object

	15. Thought tracking
	The group looks again at one of the improvisations above. The scene will be played twice.  First time without interruption and second time the teacher will freeze the action at certain points and stand close to a character.  Thoughts of the character can be spoken (either by the actor in the piece or by a volunteer from the audience) and then the action restarted.  

	16. Teacher in role
	The class hot-seat the teacher in role as the little girl. Her father’s leaving tomorrow. She’s frightened about what life will be like without him. Her Mum and Dad have been arguing. Mother seems to have changed her mind and doesn’t want him to go.

	17. Drawing in role
	Group members as the child draw a picture to give to father to take with him

	18. Collective writing in role
	The group is split in half. One group will write the letter that the father hands to his wife as they say goodbye. The other group will write a page from the mother’s diary for that day. Its tempting here to split into gender groupings but the work is much more interesting if you don’t! The groups are asked to carry out their writing task by contributing sentences in turn. Someone will need to act as a scribe. 

	Part 2:  The Journey

	19. Speaking Tableau # 1
	Class are asked to imagine that they are passengers on a ship which is about to embark on a long a sea journey in order to start a new life in another country. There’s an illustration on page 19 in Sean Tan’s book which might offer some ideas but you might feel that this would be too heavy an influence. Students are asked to enter the space one by one in role as a passenger on the ship. They can’t afford a cabin so have to find somewhere to rest and sleep. As each student enters the space they are asked to voice aloud their feelings

	20. Speaking Tableau #2 / Thought-tracking
	Reposition the tableau slowly to create a second image that shows that the passengers have been at sea now for many days. Teacher moves about the space touching passengers on their shoulders. When touched passengers voice their feelings, thoughts observations. 

	21. Still images
	In groups of 4 students are asked to make two still images. The first depicts their hopes and dreams for the new life, the second their fears or worst nightmares

	22. Image transitions / dance brief
	In their small groups devise slow motion transitions between the two images. Music could be introduced to accompany this movement. 

	Part 3 :  The Strange Land

	23. We are the sort of people who…
	This strategy offers the group the shared opportunity to design and define a fictional country. The strategy requires each member of the group to enter the space in role as a native of this new country and complete the sentence ‘We are the sort of people who...’ As teacher you could set the tone by going first and saying for example ‘We are the sort of people who welcome strangers to our land’ ; or conversely  ’We are the sort of people who are very suspicious of anyone who is different from us.’ Alternatively you might feel that a more complex and ‘real’ community will emerge if you offer no such signposts and see what happens.

	25. Class experience sharing / discussion
	How many have been somewhere which felt very different? Can you remember what was so different and how you felt? Has anyone had that experience coming to this country? What do think are the things which people coming here from abroad first notice?

	24. Thought-tracking #1
	Teacher takes on the role of father wearing his hat and holding suitcase. He has just disembarked and is taking in his new surroundings. One by one the group members approach him and speak his thoughts.

	25. Thought t-racking #2
	Teacher retains the same role. This time class members are natives of the new country. One by one they notice the father, approach and speak their thoughts.

	26. Improvisation.
	The father has found work even though he cannot speak the language. In groups of 4 the class are asked to devise a scene in which we see the man at work. How does he cope? How is he treated?

	Part 4 : Life back home

	27Teacher in role / hot seating
	In role as the mother will answer questions asked by class as selves. The are many possibilities here for developing narratives or raising dramatic tensions by revealing information e.g. The father sent some money but it wasn’t very much. The child is still very unsettled and has nightmares. They do not always have enough to eat. Her friend has been giving her food but there is still not enough.  A man has started calling round. He has money and has offered to help her. She doesn’t trust him.

	28.  Alternatively
Writing / drawing in role.
	Teachers might prefer to leave alternative narratives in the hands of the students by inviting them to create in small groups :
a. Letter written by the mother to the father three months after he has left

b. A letter written by the father to his family at about the same time

c. A drawing (with or without writing) made by the child to be sent to her father




	29. Whole group performance piece
	Working together the whole group create a sound collage consisting of fragments from the three letters.

	Part 5. An Ending?

	30. Rehearsed Improvisation
	Here is an opportunity for students to take responsibility for creating alternative and to determine if the drama should have a happy or sad outcome. In groups of 3 students are asked to devise and show a scene in which takes place some time in the future and in which we see the family together again. Where are they? How are they? What has changed? Are they happy? 

	31. Evaluation and review of learning.
	As thought tracking exercise can now be undertaken using a number of headline prompts such as:

· The most interesting moment in this drama was…
· The saddest bit was…
· After doing this work I’ve changed my mind about…
· I’d like to know more about…
· The best thing was…
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