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Once They Get Started
A Cross-curricular Micro-Scheme using Drama Strategies

	Learning Context:
This scheme uses a poem as its starting point and offers opportunities to explore issues of exclusion, prejudice, victimisation and group hatred through a range of drama strategies. The scheme makes use of movement, shape, sound and language as students examine the key issues from within an imagined narrative. The work set out here encourages groups and individuals to discuss key issues, and evaluate alternative responses. Writing–in-role and drawing-in-role strategies give learners additional opportunities to engage with both victims and perpetrators of violence.
Although the scheme is based around process drama strategies the work also includes theatre, dance, visual art, literacy and PSHE education. 



	Once They Get Started

By Rob John

There’s no stopping them

(Once they get started)

On the bus

And In the street

Hard cold mouths 

Spitting words

At your back

And sometimes at your face

But mostly at your back

There’s no stopping them

(Once they get started).

On the toilet walls 

Scrawled in felt-tip hate

With your name 

Mis-spelt

It makes you 

Wonder how 

And when you hurt them

You can only stop them

(Once they get started)

In your imagination.

In there you 

Slash at them 

With razor words

And watch them whining limp away 

All dripping blood and

Strangely shrunk…
...but in reality

You’re best advised to

Fill your ears

With sand and 

Button tight your lip

And study hard your shoes

And wait til they run out of hate 

‘Cos there’s no stopping them

(Once they get started)


	Cross-Curricular Links


	Resources. 

· drama space

· copies of the poem

· pencils

· marker pens / paints

· flip chart paper

· blue tack

· writing paper

· percussion instruments 

· ‘found sounds’



	Drama Strategy (Cross-Curricular Link)
	Teacher Guidance

	1. Teacher reads poem
	Whole class sit down and listen. Read the poem very slowly

	2. Second reading.
	Read poem a second time and ask class to shut eyes and imagine a moment from the poem. Invite class to think about some of the groups of people who might be on the receiving ends of this kind of victimization. 

	3. Prioritising Text. LITERACY (Reading, interpretation)
	Give out copies and ask each student to choose and underline 6 words from the poem, which they think are important. Don’t show anyone else your choices

	4. Coral Speaking
	Read the poem again slowly and ask students to join in with each word they have underlined.

	5. Discussion LITERACY(speaking and listening)
	Talk about the choices and common ground, what it felt like when others chose the same word or when you were the only voice. 


	6. Movement Exercise Drama
	Up on feet and walk in space. Tell class that as they walk they must be thinking of just one of the 6 words they chose earlier. When you stop them they must make a still shape of their word. 

	7. Evaluation ART
	Look at some of the shapes. Discuss how individuals have chosen to use their body to make a visual interpretation of their chosen word. In some cases it may be very clear which word is being depicted. In other cases there may be some disagreement and discussion. 

	8 Whole-Class Discussion.
	Look at the poem again. What are we thinking about the people in the poem, their feelings, and motivations? Has the practical work done so far in any way changed how we feel about the events in the poem?

	9.  Allocation of text
	Split class into 4 groups. Give each group one of the verses. This is now their verse.

	10. Group Image-making DRAMA
	Everyone in the group now agrees on a word from the verse and one by one, they build up an abstract image adding a visual representation their word. It doesn’t matter if several people choose the same word.

	11. Performance carousel. THEATRE
	Teacher reads the poem again very slowly.  Students start at the edge of the space and as each verse begins the relevant group assemble its shape in the centre of the space. They move back to the edge of the space as the next verse starts making space for the next group. 

	12. Small Group Discussion. THEATRE
	Each group discusses how they would direct the rest of the group to join their shape and make it bigger and more effective.

	13. Group Directing. THEATRE
	One by one, each group directs the whole group to join their verse shapes.

	14. Performance carousel. THEATRE
	This time the whole group moves from shape to shape as teacher reads poem

	15. Performance Carousel to music. DANCE
	Repeat the same carousel to music.

	16.  Whole group discussion and reflection. PSHE
	Repeat 8. 

	17. Drawing in role DRAMA / ART
	‘On the toilet walls / Scrawled in felt tip hate’

Discuss graffiti. Set up paper wall and issue marker pens. We’re going to make that wall described in the poem

The graffiti must be abstract. No language. (Or maybe it’s in a language we don’t understand or a script we can’t read). Think of abstract ways to ‘scrawl’ the ‘hate’.

	18. Group  Image making DRAMA
	Back to the 4 groups. Split each group in half. One half is ‘them’ the other half is ‘you’ .Each half group to make an aggressor or victim image. 

	19 Whole group discussion ART / PSHE
	Evaluate images

	20. Thought-tracking DRAMA
	Place the aggressor shapes together at one end of the room the victims at the other. Ask all students to think of a word or phrase that the person they are representing might think or say. Thought-track the two shapes by touching members on the shoulder. ‘As soon as you are touched speak and keep repeating your word(s) until you hear another voice. 

	21. Human Keyboard. DRAMA / MUSIC
	The though-tracking structure creates a kind of human keyboard which you can make use of repetition to play in different tempos and rhythms. Invite group members to experiment with the ‘keyboards’. Discuss the importance of, rhythm, repetitions and pauses.

	22 Writing in role. DRAMA / LITERACY (Writing from character perspective)
	Students in three groups. Group a write in role as the aggressor, group b as the victim, group c as a bystander/eyewitness. They write individually a brief account of an occasion ‘when they got started’. We want to know what happened but also how people felt about what happened.

	23 Reading in role
	Individuals volunteer to read extracts from their writing.

	24. Whole group discussion and reflection
	Think again about the issues raised in the poem. Has anyone changed the way you were thinking? What have we learned?

	25. Collage experiments. LITERACY (Reading, editing, experimenting with structure)
	Fragments from the writing can be collaged in different ways. There could for example be a collage of fragments coming from a single group (i.e. the voice of the victim) but it’s also interesting to mix up the groups so there are voices of victims mingled with those of aggressors and eyewitnesses. 



	26. Experiments with sounds. DRAMA / MUSIC / THEATRE
	Explore the room. What can we find in the room that makes interesting sounds? Are these sounds happy sounds, frightening sounds? How does rhythm and volume contribute to the way we feel when we hear certain sounds? Experiment with percussion instruments? Experiment with sounds we can make with our voices without using language. Experiment with the proxemics of sound (i.e. where is sound coming from? Does the experience for audience change if the sounds move towards us or away from us?)

	27. Soundscapes.
	In groups of 5, make an abstract soundscape of an incident of aggression. No language just sound. 

	28. Soundscape performance MUSIC / THEATRE
	Perform the soundscapes to an audience who have shut their eyes. 

(NB. With ‘blind’ audience it is important to stress safe practice i.e. performers may not touch audience members, performers must not make loud noises into people’s ears!)

	29. Read, listen and evaluate
	Read the poem one last time. Invite final reflections.

	30. Writing in role. DRAMA / LITERACY
	Write a letter to one of the aggressors in the poem either in role as a victim or as an eyewitness.


